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THIS IS HOW YOU LEARN REMEMBERING: 
MASTERING YOUR 
MEMORY

Learning is what happens when 
knowledge moves from your working 
memory to your long-term memory.

Your working memory is like a desktop 		
on your computer. If the information is	  
not saved, then it will be forgotten.

Your long-term memory is like a 	
computer hard drive. Remembering 
is what happens when you access the 
information in your long-term memory.

You can take practical steps to improve 
your ability to learn and remember key 
information and become the master of 	
your memory.

Our ability to learn and remember is 
enhanced when we engage in activities 
that test what we remember. ‘The testing 
effect’ is a proven way of enhancing our 
long-term memory which gives us 	
clear feedback on gaps in our learning. 	
Therefore, regular quizzing is a vital part 		
of our curriculum.
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REMEMBERING: MASTERING YOUR MEMORY

Cornell Notes
1.	 Divide your page into three sections 

like in this diagram.

2.	 In the note taking area, complete 
your work normally (if taking 
notes, try only to write down key 
information)

3.	 In the bottom section, summarise all 
the information in the note taking 
area into 3 bullet points

4.	 The Cue Column is where the magic 
happens - in this area, write a series of 
quiz questions about the notes you 
have written.

5.	 When revising, try to answer the quiz 
questions in the cue column before 
you read your notes. If you can do it, 
well done! You have remembered 
this. If not, you need to learn it again.

6.	 The Summary at the bottom of the 
page also strengthens the learning. It 
can be used as a prompt for you too 
try and remember the knowledge in 
the note taking area.

Cue 
Column

Note 
taking 

area

Summary

Link to Learning
Cornell Notes are a note taking system that was developed at Cornell University 		
in America.

It is specifically designed to help you initially strengthen your learning but	  
perhaps more importantly, build in opportunities to remember what you	
have learned.

You are expected to spend a minimum of one hour on extended practice each day, with additional tasks on Friday for 
the weekend. There are four subjects to study each day, with six on Friday, and the content expectations differ slightly 
subject to subject.

You should spend 20 minutes on each subject. The exceptions to this are Science and Spanish, which you should study 
for 10 minutes each time they appear on your homework timetable. All weekly quizzes should be completed by 
8am on Monday Morning. The content of each subject is listed below and you will be assessed on your knowledge in 
every subject throughout each cycle.

Subject Quizzing expectation Subject Quizzing expectation

Maths Sparx maths - compulsory and target Geography Cornell notes and Sparx quiz

English Cornell notes / Sparx Reader History Cornell notes and Sparx quiz

Science Sparx Quiz WEB Cornell notes and Sparx quiz

Spanish Weekly vocabulary and Language Nut Creative Tech Cornell notes and Sparx quiz

Extended Practice Timetable 
This is your extended practice timetable. You need to complete the tasks for each subject on the timetabled day. 
Your tutor will check this the following morning. If you have not completed your homework for each subject, you will 
receive a detention to be carried out later that day.

10 minutes 10 minutes 20 minutes 20 minutes 20 minutes 20 minutes

Monday Science Spanish English Maths - SPARX

Tuesday Science Spanish Geography Maths - SPARX

Wednesday

Thursday Science Spanish English History

Friday Science Spanish English Maths - SPARX Creative Tech WEB

No homework due to The Electives 3:05 - 4:05

Maths Sparx Reminder
Sparx practice is set 8am on a Wednesday morning and 100% of compulsory and Target is to be completed by 8am 
the following Wednesday morning. There is an expectation that you have completed 50% by Monday 8am and 
if you cannot meet that deadline, you will be invited to a support session at breaktime/after school on Monday. You 
are advised to start your tasks earlier than later. Support will be offered on a Friday and Monday at break in MA1 if you 
are struggling with any questions. Any student who has not completed 100% by 8am Wednesday morning will be 
expected to attend Sparx after school catch up in MA1.

Sparx Reader
Sparx reader is set at 8am on a Thursday morning, and you have one week to complete your target. There is an 
expectation that you will have met 50% of your target by the Tuesday. If you have not, you will be invited to a 
reading support session at breaktime that day. Any student that has not completed their full target by 8am on a 
Thursday will attend a Sparx reader catch up session in Eng1. 
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West Exe School Values British Values House Week Activities Key Questions

House Week 1

Citizenship

Through respect, responsibility 
and integrity we make the world a   

better place. 

Democracy 

Understanding how citizens can 
influence decision-making through 

the democratic process.

Rule of Law

Appreciating that living under 
the rule of law protects individual 
citizens and is essential for their 

wellbeing and safety.

•	 School Parliament Elections

•	 House Charity Vote 

What is a good citizen?

What behaviours would we 
expect of a good citizen?

Do we need rules?

House Week 2

Compassion

Through kindness and empathy    
we care and show respect for 

ourselves and others. 

Tolerance and Mutual Respect

Accepting that other people 
having different faiths or beliefs to 
oneself (or having none) should be 
accepted and tolerated, and should 

not be the cause of prejudicial 
or discriminatory behaviour. 

Importance of identifying and 
combating discrimination. 

•	 Charity Fundraising

•	 Anti-bulling Ambassadors 
Activities

•	 Green Team Activities

•	 Mental Health

•	 Celebrating Diversity

What is tolerance?

Is tolerance enough?

How does our community 
proactively combat 

discrimination?

House Week 3

Compassion

We are brave in our actions and 
ambitions in our dreams. 

Individual Liberty 

Understanding that the freedom to 
choose and hold other faiths and 

beliefs is protected by law.  

•	 Transition Focused Activities 

•	 Sports Day

•	 Taster Sessions (being brave           
and trying new things)

What does it mean to 
succeed?

How do individuals 
demonstrate courage in our 

community?

How is our individual liberty 
protected?

HOUSE WEEK, WEST EXE SCHOOL & BRITISH VALUES
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BULLYING UPDATE - YEAR 7 

Stop!
“They’re not bulling you because of you, they’re        

bullying you because of how they are”

Jessie J

Speak
“Blowing out someone else’s candles doesn’t            

make yours shine any brighter”

Drake

Speak
“You always have to remember that bullies                  
want to bring you down because you have                                          

something that they admire”

Zac Efron

Bullying affects lots of people and can happen 
anywhere; at school, travelling to and from school, in 
sporting teams, in friendship or family groups. 

Bullying can take may forms including:

•	 Emotional abuse
•	 Social bullying
•	 Social media
•	 Threatening behaviour
•	 Name calling
•	 Sexting
•	 Cyberbullying

Bullying includes:

•	 People calling you names
•	 Making things up to get you into trouble
•	 Hitting, pinching, biting, pushing and shoving
•	 Taking your things away from you
•	 Damaging your belongings
•	 Stealing your money
•	 Taking your friends away from you or leaving 	

you out
•	 Insulting messages or rumours, in person or online
•	 Threats and intimidation
•	 Making silent or abusive phone calls
•	 Sending you offensive texts or messages

Speak to someone. No one has a magic wand but we 
always do our best and we really do care. 

You’re not alone, 
it’s not your fault!

Telling someone shares the problem. It helps you feel 
supported. 

It is really important to tell someone, particularly if 
the bullying has been going on for a while or the 
strategies you’ve tried haven’t worked. 

Don’t be afraid to tell an adult. 
Telling isn’t snitching!

What we do at West Exe to deal with bullying:

Whatever your worry,                                  
it’s better out than in!

Mentoring is having a named person you can go to 
for support at school. 

Peer mentoring is when older students are trained 
to become buddies providing support and someone 
to talk to nearer their own age. This helps everyone in 
school learn that bullying is not acceptable. 

Restorative justice brings all children involved 
together so everyone affected plays a part in 
repairing the harm and finding a positive way 
forward. 

Any form of bullying will not be accepted at 	
West Exe. 
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TALKING FUTURES
Community

You don’t need to know what job you want in the future. However, starting to explore the possibilities and looking at labour 
market information to discover what our local and national community needs can be helpful. Use your CareerPilot account to 
explore some options. 

Our promise to you:  The Talking Futures offer has lots in store for you this year; 

•	 Assembly on “A world of employment” 
•	 Employer encounters 
•	 CareerPilot sessions

One day I think these jobs might be interesting... 

Opportunity

Our Talking Futures offer supports 
you to make informed decisions, by 
nurturing your confidence to think and 
talk about your future. Employers tell 
us that in addition to the qualifications 
you gain at school, there are certain skills 
they are looking for. These all fit link to 
our student attributes, so strive to be your 
#BestExe every day. 

Success
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SPORT, HEALTH AND NUTRITION

Opportunities: Fitness suite, PE lessons, Sports clubs, 
Parkruns, fitness tests, walking/cycling to school.

Healthy body - healthy 
mind! Links between 
physical activity and 
mental wellbeing. 	
WES 10-a-day.

Healthy choices:  5-a-day, less salt and sugar, 	
more fibre, limit intake of fat, smaller portions.

Teamwork, Leadership and 	
Communication: Fair play, equality 
and inclusion - House matches, 	
fixtures, clubs, being a coach or 	
official.

Targets and Goals: Being 
positive, being resilient, 
never giving up, doing 
your #BestExe, being a 
good role model.

Understand the importance 
of sleep: 8- 10 hours to function 
effectively. Rest and recovery as 
an important part of exercise, 
performance and digestion.

Be active daily: Make healthy lifestyle and nutrition choices. 
Understand the life long benefits and know how to stay healthy.

Get Physically Active! Aim to do 
60 mins of moderate-vigorous 
physical activity each day across 
the week. Take part in activities that 
develop movement skills, muscles 
and  bones. Reduce the time spent 
sitting or lying down - spread activity 
throughout the day. Monitor and 
regulate your screen time.
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SPORT, HEALTH AND NUTRITION - Healthy ME

You should choose something from each column each week to focus on in your lesson.
Once you have completed the task put a tick next to the activity. You should try to complete all of these over the cycle. 

Physical ME Thinking (Mental) ME Social ME
Skill development: Make a list of 5 new skills you have improved on 
during this cycle (e.g. shooting in handball or chopping technique in 
food).  

Attend an after-school club to help you develop and improve these 
skills further.  

Developing fitness

For one of the sports, you are covering in this cycle,  identify the main 
components of fitness needed.   

Engage in periods of sustained physical activity. 

The NHS recommends that you do 2 types of physical activity each week:

1.	 Aerobic exercise.

2.	 Exercises to strengthen muscles and bones.

Young people aged 5-18 should:

•	 Aim to do 60 mins of moderate-vigorous physical activity each day 
across the week. 

•	 Take part in activities that develop movement skills, muscles and 
bones. 

•	 Reduce the time spent sitting or lying down - spread activity 
throughout the day. Monitor and regulate your screen time. 

Keep a log of your activity levels for a typical week - see if you meet 
the NHS guidelines. 

Monitor your screen time for a week.  

Use equipment safely and hygienically.

Think about the activities you are doing in this cycle and in each 
session be conscious of at least 2 safety considerations needed.   

Cook a healthy meal from one of the recipes you have done in food 
this cycle.   

Making appropriate time for rest, relaxation, and 
sleep - Having routines that support positive mental 
health. 

Try to get 8-10 hours of good quality sleep a 
night!

Rules, strategies and tactics. Think about:

•	 What are the main rules for the sport you are 
covering now? Write down 3 rules you have 
learnt.  

•	 Can you give an example of a simple strategy  
or tactic you have been using?  

•	 Can you give an example of a more complex 
strategy or tactic you have been using?  

•	 Give 3 rules you must follow in the            
kitchen.  

Terminology: 

Give 3 examples of terminology you have learnt 
in any of your SHN lessons.  

Knowledge of muscles and bones - how many 
muscles and bones can you label correctly?  

Being resilient - positive growth mindset and never 
give up attitude- always looking to improve! Give 
an example of how you have demonstrated 
resilience in your lessons. If you found something 
challenging/ difficult but kept trying - How did you 
feel afterwards?  

Leadership - Taking responsibility within lessons (e.g. 
officiating, leading warm ups or practices or supporting food 
preparation in food lessons).

•	 Offer to be a leader for a lesson!  

•	 Help another person in a lesson to help them make 
progress.  

•	 Officiate a game.  

•	 Give feedback and support to another person.  

•	 Motivate and encourage others in a lesson.   

•	 Make an effort to INCLUDE another less confident 
person in your lesson. Help others learn - coaching.  

Teamwork - Working together - Work co-operatively, work 
collaboratively to achieve a goal.   

Give 2 examples of where you have shown good 
teamwork.   

Communication 

Verbal - give some feedback on a performance -               
What went well? How could they improve it?   

Non-verbal - Use of whistle, signals as an official, use of a 
demonstration - Try to do one of these each week.    
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Sleep

What am I  
worrying about?Exercise

Stressors

SELF TALK

Grateful

Positive thoughts Mindfulness

I need   hours of sleep.
I could improve my sleep by...

What are my stressors?
What stresses me out...

What happens to your mind 
and body when you feel 
stressed? Does your heart 
beat faster? Do your thoughts 
become confused? Write down 
all the things you notice.

What can you do to influence 
your body’s response to stress?

Your brain changes based on 
what you think.  We can help 
our brain to change positively 
by using positive statements. 
Complete the “I am...” in the 
box with the word you want to 
become. For example: “I am 
confident” or “I am calm”

Mindfulness helps our brain 
to be calm and to learn how 
to focus. Try this mindfulness 
exercise:

What exercise could I do? 
I need 60 minutes of 
exercise a day

I could add exercise to my day by…

New habits and actions

When we focus on what we 
are grateful for our brain 
notices more of the things 
which help us to feel happy. 
Everyday write down one 
thing you are grateful for. What 
are you grateful for today?

 No?  
Let it go.

 Yes? 
Do it now or 
make a plan 
about how and 
when you will 
do it.

Tips for learning 
new skills

 1  Avoid distractions.

 2  Make your environment   
 comfortable.

 3  Get some water to drink.

 4  Prepare all your  
 equipment and materials.

 5  Use bright coloured paper   
 and pens.

 6  Use pictures  
 and diagrams.

 7  Practice in chunks of time,   
 taking regular breaks.

 8  Give yourself 
 enough time.

Visualisation
Athletes practice their skills 
in their mind by imagining 
themselves winning. This helps 
their brain learn how to be 
successful. Create a picture in 
your mind of something you want 
to achieve. Draw the picture in the 
box of what you will visualise. 

Is there anything I can do about it?

Mind

Body

Diet
I could improve my diet by…

I am...

Trace your fingers 
around your 
opposite hand. 

Breathe in, 
slide up

Breathe out, 
slide down

I am grateful for...

Power poses

Your environment influences 
who you become, what you 
believe and do.
Who can support you?

How does technology affect 
your attention, mood, sleep and 
memory?

I will change my technology 
use by…

When we are organised we feel 
calmer. How could you be more 
organised?

What could you change at home 
to help you be more organised?

Environment

How we are sitting or standing 
tells our brain how we are feeling. 
Powerful postures can affect our 
mood and confidence.  
Think about someone  
who is confident or brave.  
What is their posture like?

Try this posture: 
1. Stand/sit tall with  

your shoulders back
2. Hold your head up
3. Smile

I can drink more water by…

I need  water each day.

Hydration
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SPORT, HEALTH AND NUTRITION - Muscles and Bones
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Literacy Marking Codes

What it means What you need to do in green pen

SP Incorrect spelling
Find the correct spelling and write it in the 
margin three times

CL Use a capital letter Replace the lower case letter with a capital

O Missing full stop or other 
missing punctuation

Add the punctuation in the correct place

// New paragraph
Think why you need a new paragraph here 
(change of topic/time/place/speaker)

WW Wrong word choice
The word you have chosen does not fit in this 
sentence - chose an alternative

? Doe this make sense? Re-write the sentence so it makes sense

HW Handwriting is illegible
Re-write the selected words so they are 
legible and clear

Reading Consistencies

Following text at 
all times

Use your bookmark to follow the text. This way you know 
exactly where you are when you are asked to read and you 
wont lose your place during discussion. Use an overlay if you 
have one. 

Switching the 
reader

When you are given the instructions you are to take over the 
reading for a period of time. All pupils are expected to read. 

Holding the place
Using your bookmarks to carefully note where you have 
stopped reading so that you can commence reading again 
swiftly once discussion is over. 

Checking the 
punctuation/ 
emphasis

Your teach may ask you to reread a section, paying                       
attention to the pauses, exclamation marks and question 
marks written in the text. 

Pointing out the 
error

Your teach may ask you to reread a particular word,             
breaking it down and sounding it our so that the correct 
pronunciation is given.

The West Exe Canon - a collection of culturally significant texts 

You are Awesome - Matthew Syed (2018) Greek Myths - tales from Ancient Greece 

Find your confidence and dare to be brilliant. 

Synopsis: I’m no good at sport... I can’t do maths ... I really struggle with exams ... 
Sound familiar? If you believe you can’t do something, the chances are you won’t 
try. But what if you really could get better at maths, or sport or exams? 

Context: Syed said “I have become quite interested in the concept of failure and 
how easy it is for the fear of failure to take hold. Why put yourself into a position 
where you might look silly? Why risk the possibility of letting people down? It’s 
much better to stay in the comfort zone. Or is it? 

A collection of myths originally told by the ancient Greeks. These tales 
concerning he origins of the world. Gods, heroes and monsters.

Synopsis: Although people of all countries, eras, and stages of civilization 
have developed myths that explain the existence and workings of natural 
phenomena, recount the deeds of gods or heroes, or seek to justify social or 
political institutions, the myths of the Greeks have remained unrivalled in the 
Western world as sources of imaginative and appealing ideas. Poets and artists 
from ancient times to the present have derived inspiration from Greek mythology 
and have discovered contemporary significance and relevance in Classical 
mythological themes. 
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Week One Week Two   

Week Three Week Four

Year 7 Combined Science Cycle Two

Key Vocabulary

YEAR 7 CYCLE 2 SCIENCE
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YEAR 7 CYCLE 2 GEOGRAPHY - Population & MigrationYEAR 7 CYCLE 2 GEOGRAPHY – Population & Migration Knowledge Organiser

WEEK 1 WEEK 2 WEEK 3 WEEK 4 WEEK 5

Population: the number of 
people living in a particular 
place.
Population distribution: the 
pattern of where people live 
and how populations are 
spread out. 
Megacity: a city with a 
population of over 10 million 
people.
Sparsely populated: areas with 
few people living in them.
Densely populated: areas with 
many people living in them
Current global population: 7.8 
billion people.

Population pyramids: a bar 
graph that shows the structure 
of a population by sex and age 
category.
Birth rate: the number of 
people born in a year, 
measured for every 1000 of the 
population.
Death rate: the number of 
people who dies in a year for 
every 1000 of the population.

Nigeria’s youthful population
Nigeria is a Newly Emerging 
Economy (NEE).
Nigeria is Africa’s most 
populated nation with 170 
million people.
It’s fertility rate (how many 
babies a woman has) is twice 
the world average at 5.5 births 
per woman.
Half of all Nigerians are under 
the age of 15.
Half of Nigeria’s population 
lives on less than $1.90 per day.
Nigeria’s population is 
predicted to be 402 million by 
2050.

The UK’s ageing population
The UK is a High Income 
Country (HIC).
In 2016, there were 11.8 million 
people aged over 65 in the UK 
(18% of the population).
Advantages: Pass on their 
experience and knowledge, 
they ful�l childcare roles for 
their grandchildren and have 
money to spend in leisure 
activities.
Disadvantages: Less 
economically active people, 
strain on healthcare and the 
government not having 
enough money for pensions.

Demographic Transition 
Model: a model linking 
population changes with 
development changes over 
time.
Stage 1: birth and death rates 
are high due to famine and 
disease.
Stage 4: birth and death rates 
are low due to good 
healthcare.

WEEK 6 WEEK 7 WEEK 8 WEEK 9 WEEK 10

China’s One Child Policy (OCP)
China’s OCP started in 1979 to 
control rapid population. 
growth. It was changed to two 
children in 2015.
Rules used to be that you could 
only have one child if you lived 
in the city but two in the 
countryside if your �rst was a 
girl. 
Now, the government is 
concerned about an ageing 
population slowing down their 
economy. 
‘Little emperors’ was the term 
used to the single children 
born as part of the OCP.

Migrant: someone who moves 
from one place to another.
Forced migrants: people who 
have no choice to move from 
one place to another due to 
war or natural disasters.
Push factors: things that make 
people want to leave an area 
e.g. lack of jobs.
Pull factors: good things that 
attract people to a new place 
e.g. better housing.

Mexico to USA migration
The number of Mexican-born 
immigrants living in the USA 
soared from 760,000 in 1970 to 
a peak of 12.6 million in 2007, 
including many entering the 
country illegally. 
The USA is a rich and attractive 
nation
Mexico is a much poorer 
country with a rapidly growing 
population. It has problems of 
high crime rates, corruption 
and poor education.
Mexicans have �lled jobs in the 
USA as farm laborers, factory 
workers and cleaners. 

Syria to Europe migration
Refugees: people who have 
been forced to move away from 
their home country to seek 
safety in another country.
Civil war erupted in Syria in 
2011 and an estimated 11 
million people �ed their homes.
Many Syrians sought refuge in 
neighbouring countries such as 
Turkey.
People tra�ckers o�ered Syrian 
migrants transportation across 
the Mediterranean Sea, which is 
illegal. Migrants travelled in low 
quality, dangerous and 
overcrowded boats. 

India’s growing cities
Rural-urban migration: the 
movement of people from the 
countryside to towns and cities 
within a country.
Urbanisation: an increasing 
percentage of a country’s 
population moving from the 
countryside to towns and cities.
Slums: a densely populated 
urban area with poor quality 
housing.
Impact of rural-urban 
migration: fewer people to 
feed & more resources in rural 
areas. However, elderly remain 
and fewer workers on the land.
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YEAR 7 CYCLE 2 HISTORY - Medieval Life & How did King Henry VIII ‘break’ with Rome
1 

–
setaD yeK

1347 - Black Death hits Venice (Italy) 
June 1348 - Black Death arrived in England (Dorset). 
1351 - Edward III introduces the Statute of Labourers 
1381 - The Peasants’ Revolt. 
15 June 1381 - Richard II meets the rebels. 6 

–
Ke

y 
Da

te
s 21 Aug 1485 - Henry Tudor wins the Battle of Bosworth Field; becomes King of England 

1509-1547 - Henry VIII is King of England 
1517 - Luther nails his 95 Theses to the Church door in Wittenberg, starting the Reformation.
Jan 1533 - Henry VIII secretly marries Anne Boleyn.
1536 - Dissolution of the Monasteries

2 
–

Ke
y

s
mreT

Black Death - A plague that devastated Europe in the fourteenth century. 
Buboes - Onion shaped swellings that were usually the first symptom of the Black 
Death. Miasma - Theory that disease was caused by a poisonous cloud of ‘bad air’. 
Bubonic plague - the most common type of plague, named after the buboes. 
Pneumonic plague - a more deadly type of plague that attacked the lungs. 
Flagellant - a religious sect that punished themselves for sins by whipping their bodies. 
Yeomen - a new class in medieval England; commoners who farmed their own land. 
Poll Tax - everyone (rich and poor) paid the same amount.

7 
–

Ke
y 

Te
rm

s

Tudors – The Royal dynasty that ruled England between 1485 and 1603
Dynasty - A succession of powerful people from the same family, e.g. Tudor family
Reformation - A movement to reform the Catholic Church started by Martin Luther in Germany. Protestantism
- A form of Christianity that emerged during the 1500s in protest against Catholicism. Break with Rome -
England’s decision to leave the Catholic Church in 1534. 
Act of Supremacy - A law passed by Parliament in 1534 which leads to the creation of the Church of England.
Supreme Head of the Church of England. 
Dissolution of the Monasteries - The closure of all religious houses in England by Henry VIII. 
Counter-Reformation - Catholic fight back against the spread of Protestantism in Europe
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The Black Death killed over ⅓ of England’s population within two years of its arrival in 1348. There 
were two types of plague. The bubonic plague would start with buboes spreading across the 
victim’s body, followed by blue or black patches of skin and vomiting before (most of the time) 
killing the victim. The pneumonic plague was spread by breath and attacked the lungs. 
What did medieval people think caused the Black Death? Today we know the bubonic plague was 
spread by fleas living on rats that were moving throughout Europe on merchants’ ships. Most 
medieval people thought God had sent the Black Death as a punishment for their sins. Others 
believed the alignment of the stars could explain it. Some people believed ‘miasma’ (bad air) was 
causing the disease. 
Medieval Treatments As there was no real understanding of the cause, treatments were equally as 
far-fetched, e.g. drinking vinegar, bleeding, ‘sweating it out’. Some doctors but frogs/live chickens 
on the buboes to absorb the poison. Some doctors realised that draining the buboes could help 
cure a victim too.
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-In Europe By 1500, the Catholic Church had developed a reputation for corruption and were criticised for 
being too wealthy and taking advantage of Christians. 
-Protestants believed that each Christian should have a personal relationship with God and should have access 
to the Bible in their own language (instead of Latin, which only priests could read). -Protestants began giving 
sermons which attacked the Catholic Church and used the newly invented printing press to spread their ideas. 
This was all an attack on the Catholic Church.
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(Read this through and try to tell the story from memory) The Peasants’ Revolt - Having lost such a 
large section of the population during the Black Death, landowners found it  difficult to find enough 
peasants to work their land. Peasants knew they were in demand and wanted higher wages. King 
Edward III tried to stop this with the Statute of Labourers (a law) which fixed peasant wages at the 
pre-Black death rate. In 1381, Richard II (14 years old) was King of England but left most of the 
government to his uncle, John of Gaunt (an unpopular nobleman who didn’t care much about 
peasants). Gaunt raised a Poll Tax to help pay for war with France - it was deeply unpopular and 
when a royal official tried to collect the tax in Essex (May 1381) English peasants refused to pay and 
killed his servants! Wat Tyler organised 4000 rebels from Kent who joined with the peasants in 
Essex to march to London and demand that the king change his mind, The rebels burned a royal 
palace and executed the Archbishop of Canterbury. Richard II met with the rebels at Smithfield (15 
June 1381); Wat Tyler was killed! The king promised to meet the peasants’ demands if they 
returned home. He later went back on his promises and had the leaders tracked down and hanged. 
The Peasants’ Revolt failed but the position of royalty was challenged.
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Read this through and try to tell the story from memory (in your own words) Henry VIII’s ‘Great Matter’
By 1525, Catherine of Aragon (Henry VIII’s first wife) was 40 years old, she had give him one daughter (Mary) 
but it was unlikely now that she would provide a male heir. Henry VIII needed a male heir to secure the throne 
and had also fallen in love with one of Catherine’s ladies-in waiting, Anne Boleyn. In order to marry Anne, 
Henry needed to divorce Catherine, but this was not allowed by the Catholic Church. Henry claimed that the 
Book of Leviticus in the Bible showed that God did not approve of his marriage to Catherine as it stated that if a 
man married his brother’s widow, they would remain childless - Henry VIII argued this meant God was 
punishing him by not giving him a son. Henry’s chief minister, Thomas Wolsey tried and failed to convince the 
Pope to grant a divorce. Anne Boleyn was a keen reader of Martin Luther’s ideas and despite the fact that 
Henry didn’t like them, he used them to change religion in England forever, In Nov 1534 Parliament passed the 
Act of Supremacy; it confirmed England’s break with Rome (the Pope), created a new Church of England and 
made King Henry VIII Supreme Head of the Church of England instead of the Pope. This left Henry VIII free to 
grant himself the divorce from Catherine. Henry VIII had secretly married Anne Boleyn in Jan 1533.

Henry VIII’s Religious Changes: To ensure full support for the Act of Supremacy, all public figures and 
churchmen were ordered to swear the Oath of Supremacy - anyone who refused was tried for treason and 
executed. The Dissolution of the Monasteries - the monasteries had provided, education, prayer and charity to 
the people of England for 1000 years but were also accused of being wealthy and corrupt. Henry was in need 
of money to fight wars. In 1536, he sent his men to strip the monasteries of their wealth and land and took it 
for himself; the monasteries were left to crumble
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Complete one of the following for revision:
1. Create your own timeline of key events - can you add further detail to it? 
2. Cover your knowledge organiser and create a spider diagram of everything you can 

remember, include key dates, people and events. Check it against the knowledge organiser -
where are the gaps in your knowledge? 

3. Make your own flashcards - put the date on one side and the event on the other.
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Year 7 History Knowledge Organiser – Cycle 2 – Medieval Life & How did King Henry VIII ‘break’ with Rome
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YEAR 7 CYCLE 2 LANGUAGES
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YEAR 7 CYCLE 2 LANGUAGES
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YEAR 7 CYCLE 2 ART & DESIGN - Portraits

Week 1&2: David Hockney, Self Portrait 1954 Week 3&4: Chuck Close, Shirley Week 5&6: Leonardo Da Vinci, Mona Lisa  

 
 

 
 

 

 

 
 

Week 7&8: Berthe Morisot, Young Girl with a 
Vase. 

Week 9 &10: Julian Opie, Blur  Week 11&12:  Frida Kahlo, Self Portrait with 
Thorn Necklace and Hummingbird

 
 

 
 
 

 
 
 

 

Year 7 Cycle 2- Portraits  
Complete the sentences in your extended practice book on the appropriate week. Then complete what you see, what you think and your opinion 
about the image in each box. Stretch task: Copy the artist image as a voluntary stretch and challenge task bring in and stick in your sketchbook. 

 
 

Week 1: Complete the 
following sentences. 

 
A portrait is……………... 
…………………………... 
 
A collage is…................. 
…………………….......... 
 
A painting is……………. 
…………………………... 
 
Week 2: Write what you 
see, what you think and 
your opinion of this 
image. 

Week 3: Complete 
the following 
sentences. 
 
Realistic means…… 
……………………… 
 
Abstract means…… 
……………………… 
 
Week 4: Write what 
you see, what you 
think and your 
opinion of this 
image. 

Week 5: Complete 
the following 
sentences. 
 
The sitter in a portrait 
is…………………….. 
 
The foreground 
is……………………… 
 
The background 
is……………………… 
 
Week 6: Write what 
you see, what you 
think and your opinion 
of this image. 
 
 
 
 

Week 7: Complete the following sentences. 
 
Describe the style of Impressionist artists.  
 
Describe the style of Fauve artists.  
 
Week 8: Write what you see, what you think and 
your opinion of this image. 
 
 

 

Week 9: Complete the following sentences. 
 

The three primary colours are……………………. 
 
The three contrasting colour pairs are…………... 
 
Week 10: Write what you see, what you think 
and your opinion of this image. 
 

 
 

Week 11: Complete 
the following 
sentences. 

 
This term I have 
learnt about……… 
 
A key piece of 
knowledge I have 
gained 
is……………………
………………… 
 
Week 12: Write what 
you see, what you 
think and your 
opinion of this image. 
 
 

 
 

Complete the sentences in your extended practice book on the appropriate week. Then complete what you see, what you think and your opinion 
about the image in each box. Stretch task: Copy the artist image as a voluntary stretch and challenge task bring in and stick in your sketchbook. 
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YEAR 7 CYCLE 2 DRAMA - Darkwood Manor
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The Djembe • A skin covered 
hand drum, shaped like large 
goblet band and meant to be 
played with bare hands. • The 
name comes from the saying 

“Anke die, anke be” which 
translates as “everyone 

gather together”, and defines 
the purpose of the drum

African Drumming Rhythms

s = slap t = tone b = bass

•

•

•

•
•

YEAR 7 CYCLE 2A MUSIC - African Drumming

M
u
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C Major Pentatonic Scale 

C Major = C E G G Major = G B D A Minor = A C E E Minor = E B G 

YEAR 7 CYCLE 2B MUSIC - Pentationic Composition
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YEAR 7 CYCLE 2A WEST EXE BACCALAUREATE - Human Rights and British Values
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YEAR 7 CYCLE 2B WEST EXE BACCALAUREATE - Religion and the Media

•

•

•

•

•

•

•

•
















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INTRODUCTION OF GRAMMAR

NAME DEFINITION EXAMPLE

Ty
pe

s 
of

 V
er

bs

Verb A verb expresses an action, state or a condition in a sentence. These can be either verbs of doing or being.
The boy ran to the park. 
I was here long ago. 

Auxiliary           
Verbs

Auxiliary verbs help to form the various tenses, moods, and voices of other verbs.

Auxiliary verbs: a form of be, do, have or a modal, used with a main verb to form different tenses.

She is reading a book. 
We were going to the beach.
I had to eat the cake.  

Modal             
Verbs These combine with other verbs to express necessity, possibility, and intention.

You should know what modal verbs are.  
He might not know the milk has gone bad. 
I ought to stop eating so much cake.  

Participles They are words formed from verbs and look like verbs, but they are used as adjectives (i.e. they describe a 
noun).  Past participles end in ‘ed’; present participles end in ‘ing’. These will always be non-finite.

In the house, there was a screaming witch. 
The worried man kept eating the cake.  
The dying woman reached for the hand of her weeping son. 

Gerunds
A gerund is a verb that is acting as noun in a sentence. It’s made from a verb by adding ‘-ing.’ Infinitives are 
the ‘to’ form of the verb. E.g. to ski. 

Gerunds are the ‘ing’ form of the verb which acts as a noun.

Skiing is fun.
I enjoy skiing.

Fi
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r 
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Finite or             
Non-finite Verbs

All verbs - regardless of their type - are either finite or non-finite when they are used.  Finite verbs can only 
be used in some circumstances - if you change tense, the number or the person it will have to change.  
Whereas, a non-finite verb can be used in ANY number of circumstances. They won’t change even if you 
alter the tense, the number or the person. 

Ben sat on the bench, looking at the ducks. 
First, identify the verbs… 
In the park, Ben sat on the bench, looking at the ducks. 
Then, change the tense… 
In the park, Ben sits on the bench, looking at the ducks. 
Sat is finite - It had to change.  
Looking is non-finite - It didn’t need to change 

Ty
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Main Clause/
Simple Sentance

A main clause/simple sentence has one - and only one - finite verb and a subject. (It can have as many 
non-finite verbs as you like.)  

A subject is the thing doing the verb. 

The crocodile ate my friend.  
In the desert, scorpions hide. 
The car crash was unexpected and tragic. 

Object A main clause can have an object, but it doesn’t need one. The object is the thing that receives the verb - 
the subject affects it in some way.  

The girl kicked the ball. 
The man ate all of the cake. 

Imperative 
Sentances

Imperative verbs act as an instruction or command. It is a sentence, but it only has a finite verb as the 
subject is implied. This means it is obvious who the sentence is referring to so that it doesn’t need to be 
stated.  

Sit down.  
Hand me that cake! 
Tell me when the pain started. 

Compound 
Sentence

Two main clauses linked together by a co-ordinating conjunction (FANBOYS). 
For/And/Nor/But/Or/Yet/So 

The chips were delicious, but the fish was foul. 
I went to the shops to get some cake, so I could eat it for dessert. The man went 
dancing and the woman played Xbox.  

Complex 
Sentance

Made up of two parts: a main clause and one or more subordinate clause. A subordinating conjunction 
always comes at the start of the subordinate clause. 

The boy sat down after he heard the news. 
Nobody saw the alien because he was invisible. 

G
ram

m
ar
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Complex 
Sentence - 

Subordinate 
Fronted

As above, but the subordinate clause comes before the main clause. It needs to be separated by a 
comma. 

After he heard the news, the boy sat down.  
Because he was invisible, nobody saw the alien.

Embedded 
Clause/Phrase

Clauses and phrases can be embedded in both main and subordinate clauses. They are usually 
embedded between the subject and the finite verb (of either the main or the subordinate clause). A 
comma is needed both before and after the embedded ingredient

Monkeys, that were jumping and calling, surrounded the car. 
The nun, with whom I recently had a falling out with, prayed to God.  

Fragments A fragment is a word, that is punctuated as if it is a sentence. It is not a sentence because it doesn’t have 
a subject and a finite verb. Fragments add emphasis, create a colloquial style and create realistic speech. 

This is the worse day ever. Ever. 
She told me that if I didn’t do my homework, she’d put me in detention. 
Well, whatever. 
“Where are you going?” “Home.” 

Ph
ra

se
s

Phrases
Whereas a clause has BOTH a subject and a finite verb, a phrase does not have BOTH a subject and a 
finite verb. A group of two or more words which usually do not contain a finite verb and which can act as 
a noun, verb, adverb, adjective or preposition. 

This is a clause: after the school day ended. 
This is a phrase: after school. 

Prepositional  
Time Phrases

Phrases that indicated when something happens. A comma is needed to separate a 
(prepositional) time phrase from the rest of the sentence when it is before the main clause. 

Yesterday, it was snowing heavily.
It was snowing heavily yesterday.

Prepositional  
Place Phrases

Phrases that indicated where something happens. A comma is needed to separate a 
(prepositional) place phrase from the rest of the sentence when it is before the main clause. 

Under the hill, Bilbo Baggins lived. 
Bilbo Baggins lived under the hill.

Present 
Participle 

Phrases (ING)

Begins with an ING present participle and it does not have a subject or a finite verb. They are separated 
from the main clause with a comma - BOTH when they are before the main clause AND when they are 
after it. The phrase must refer to the subject of the clause.  

Thinking about her hot dinner, the woman shifted on the cold seat. 
Watching their daughters play football, the two mothers shouted support.  

Past Participle 
Phrases (ED) As above, but begins with an ED past participle. 

Scared he might not make it, the boy ran to the toilet.  
The young couple hugged, thrilled at the news of their pregnancy. 

Adverbs
An adverb can be placed at the beginning, middle and end of a sentence. Adverbs are used to qualify or 
modify the verb. At the beginning it needs to be separated by a comma; in the middle of the subject and 
finite verb it needs be embedded between two commas; at the end it does not need to be separated. 

Suddenly, the building exploded. 
The building exploded suddenly. 
The building, suddenly, exploded.

A
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Semi colons link two main clauses to form one sentence. They need to be related by topic or action.               
It does not link a sentence to a subordinate clause or phrase. You do not use a capital letter after a                
semi-colon. 

This is how you use a semicolon; it is easy when you know how. 
My mother is from Italy; my father is from Poland.  

Colon
Colons introduce information, expanding or embellishing a point that has already been made. 
The information on each side is essentially the same but after the colon, there’s usually more detail. 
You can imagine the colon being a stand in for the phrase ‘let me tell you about it’.  

It is very cold outside: there are icicles handing from my front door and the 
post man arrived by sled!  
I am allergic to two things: eggs and honey.  

Dashes The dash is a punctuation mark used for emphasis and effect: it can be used to replace a colon, 
a semicolon, an ellipsis, brackets or a comma. 

The dash is a versatile tool - it can replace a semi-colon or colon. You might also 
want to know - if you’re really interested - that it can replace commas too. 
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